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President’s Message

Alicia M. Homrich

Where will I see you in 2014?

ASGW has two upcoming events planned to support your group work expertise and 
enthusiasm! Which one(s) will you attend?

ASGW National Conference – Orlando, FL – February 6-9, 2014
Building Bridges Through Group Work:
Facilitating Courageous Conversations

As we celebrate the 40th anniversary of the inception of ASGW, join us for an opening reception and program: 
Bridging the Past, Present, and Future of ASGW on Th ursday evening. Would you like to increase your 
understanding and skill as a group worker by utilizing inquiry to shape communication and shift relationships? 
Our Friday Keynote Speaker, Robert Stains, Jr. will guide us through Facilitating Group Dialogue Across 
Polarizing Perspectives with information and skills to turn divisive diff erences into constructive conversations. 
Th e workshop topics look very exciting with topics listed that  will fulfi ll the training needs for every member! Th e 
detailed listing is inside this newsletter. Th e discounted rates for pre-registration are about to expire, so act now! 
Registration and hotel information is available at www.asgw.org.

ACA Conference & Expo – Honolulu, HI – March 27-30, 2014

In addition to an impressive pre-conference line up, the 2014 conference and exposition will feature 18 Con-
ference Academies, including a Group Work Academy through which attendees can receive a specialty 
certifi cate. ASGW has planned special activities for members only, including the annual ASGW Luncheon on 
Friday and an ASGW Member Community Breakfast on Saturday. Registration and hotel information is 
available at counseling.org/conference/hawaii-aca-2014.

Nurture your group work spirit! For most of us ASGW “groupies,” the best part of any conference is the 
fulfi llment we receive from the times we are able to gather with colleagues to network, learn, and just share our 
common experiences! Look for the many opportunities at both conferences to do just that! 

See you in February and/or March!

– Alicia
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A Message From the 
President-Elect
Jonathan J. Orr

I am writing this column on a lovely fall day 
in Atlanta having recently returned from a trip 
to Winter Park, Florida. What was I doing in 
Winter Park? Well, first, thanks for your interest 
in my travels J. I was attending my fist ASGW 
Executive Board meeting that was hosted by 
our current president, Alicia Homrich. Now, 
something you might not know about me is 
that I am not a fan of meetings in general, and, 
to be honest, when I heard “board meeting,” 
I initially thought – “bored” meeting. I don’t 

want you to think that I have any ill will towards my fellow board members, 
because nothing could be further from the truth. It’s more like sitting in a 
room for 8-10 hours straight is my idea of physical and mental anguish. I 
can also be something of an introvert, preferring to retreat on my own for a 
recharge after short bursts of extroversion. So, you might guess that I was wary 
of how I would be able to maintain my composure for the whole three days of 
meeting…and you’d be right. (At this point in my story, you may be thinking, 
‘so, Jonathan…what does this have to do with me?’ and I wouldn’t blame you. 
After all the best stories are ones that relate directly to the audience. Just bear 
with me a little longer, and I’ll get to the bit where you come in). 

The promise that I made to myself that got me on the plane and even 
sparked some excitement about the meeting was that I would be spending 
time with people who I admire, respect, and genuinely enjoy. The members 
on the ASGW Executive Board all are familiar to me and some I know 
well and others, less so. Over the three days I would have the opportunity 
to strengthen and grow my relationships with all while discussing issues 
that have importance and relevance for me. In short, I was spending 
time with some of “my people” and discussing some of “my topics” – in 
other words I was in the zone of good people working on good projects 
and having good times. This is where you, dear reader, come in – good 
people working on good projects and having good times. This is exactly 
what I know you will find when you join us for the ASGW conference 
in Orlando. You spend your year working really hard in the practice and 
research of group work, and, for most, you do this independently without 
the direct support of colleagues. Or maybe you are a student who is quickly 
developing a passion for group work and you yearn for connection with a 
community who shares your passion and will indulge you in discussions 
about all things group. Then again, maybe none of these descriptions fit 
for you and you have your own unique reason for being curious about 
an ASGW conference. Regardless, there is one panacea for all of these 
conditions – register for and attend the ASGW conference in Orlando. I 
know that if you do, you will find, like I did, that spending time with good 
people, working on good projects, and having a good time is refreshing 
and affirming. And if for some reason, none of this works, please find me 
at the ASGW conference and I’ll promise you at least one smile.

Be well,
– Jonathan 
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Nominate Your State BRANCH Award

Tell the ASGW members about the important things that 
have been accomplished in your state branch the last 
year. We want to hear about your workshops, publications, 
membership services and all your special activities. 

WHAT
 Tell us what your branch has been doing this past year. Feel 
free to submit supporting material. ASGW wants to recog-
nize your branch for your contributions.

WHEN
 Send your letter of nomination and supporting materials by 
January 31st, 2014.

WHERE
 The branch award is given at the ASGW luncheon at the 
2014 ACA Convention in Hawaii

WHO
 Please include in your nomination materials the name and 
contact information of the person who will accept the award 
at the ASGW luncheon.

HOW
 M. Carolyn Thomas and Shirley B. Johnson, the ASGW 
State Branch Co-Chairs, will select the award recipient
   
SUBMIT MATERIALS TO
M. Carolyn Thomas
9360 Vaughn Road
Pike Road, AL 36064
mthomas@aum.edu
334/244-3437

S TAT E  B R A N C H

News
AlAbAmA ASGW

Alabama ASGW and the Alabama Association for Adult Develop-
ment and Aging are collaborating to increase awareness about groups 
for older persons and their caregivers. An example is the recent work-
shop, Ethical Issues of Group Approaches with Older Persons and Their 
Caregivers. Two presentations on similar group topics are accepted at 
the ALCA Conference in November. 

TenneSSee ASGW

Ginny Dansby and Tennessee counselors are nearing completion of 
the steps to start a state ASGW branch. Interested persons should 
contact Ginny at <Ginny.Dansby@mtsu.edu>.

GeorGiA ASGW

Georgia ASGW is becoming active again. Old GASGW members and 
interested group workers should contact Jonathon Orr at <jorr@gsu.edu>.

DiSTricT of columbiA/mArylAnD ASGW

Sam Steen is initiating the process to start an ASGW branch in the 
DC/Maryland area. Group workers are invited to contact Sam at 
<slsteen@email.gwu.edu>.

REMINDER : 
Do not forget to nominate your state branch for the Outstanding 
State Branch Award.
(See notice in this newsletter)

Send your branch news, activities, newsletters to us at <mthomas@
aum.edu> or shirleyabjohnson@msn.com>

The Association for Specialists in Group Work (ASGW) published a popular book School 
Counselors Share Their Favorite Group Activities. Due to continued interest, ASGW plans to 
publish a second edition of this book, School Counseling Activities for Small Groups: A Guide to 
Planning, Conducting, and Processing, edited by Rebecca A. Schumacher and Khristi Keefe. If 
you have an activity and would like to contribute to this edition, please email schoolcounsel-
orsasgwbook@gmail.com for instructions. DEADLINE is January 15, 2014. 
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A S G W  2 0 1 4  N A T I O N A L  C O N V E N T I O N

ORLANDO,
FLORIDA 
AT THE 2014 ASGW CONFERENCE!

WARM UP THIS WINTER IN

Join us at the Sheraton Downtown Orlando on Thursday, Feb 6th 
for two engaging afternoon half-day pre-conference workshops. 
“Legal and Ethical Issues in Group Work” and “Experiential Learning: 
Personal Growth and Discussion of Skills as They are Being Utilized” 
will be offered concurrently and RSVPs will be required to ensure 
space. Details will be posted to the ASGW website soon to reserve 
your space for these practical workshops!

Stay for the conference from Friday, February 7th through Sunday, 
February 9th to participate in several learning sessions that offer 
professional development and inform practical application of group 
work. We are excited to offer a comprehensive program throughout 
the conference containing 90-minute and 60-minute skill building 
sessions, panel discussions, and poster presentations. Certifications 
for Continuing Education will be available for those interested.

Don’t wait to register to take part in this exciting conference. Early-
bird registration rates are available until December 1, 2013 and 
discounted hotel rates are also available for conference attendees. 
Information to register and secure your discounted hotel room is 
available in the Conference Tab of the ASGW website (www.asgw.org). 
Looking forward to seeing you in the Sunshine State! 

FACILITATING 
COURAGEOUS 
CONVERSATIONS

BUILDING BRIDGES THROUGH GROUP WORK

Group workers and counselors from a variety of contexts and settings 
are encountering group members, students, clients, and colleagues with 
world-views that reflect divergent life experiences, identities, beliefs, 
values, and assumptions. Opposing perspectives driven by these differ-
ences can lead to polarizing conflict. Alternatively, strongly held opinions 
can be skillfully redirected to dialogues that permit people to passion-
ately disagree while fostering the ability for compassionate curiosity 
and respectful reaction to the experiences of others. This conference will 
enhance group workers’ knowledge of and strategies for facilitating constructive 
dialogues that build bridges across divides created by polarized perspectives.

Plenary Session:

FACILITATING GROUP DIALOGUE  
ACROSS POLARIZING PERSPECTIVES
Facilitator: Robert Stains, Jr., Senior Vice President 

Public Conversations Project,  www.publicconversations.org 

For over 18 years, Bob has been active 
in PCP’s work of creating constructive, 
group conversations among opponents in 
divisive conflicts arising from differences 
in identities, values and world views. Bob’s 
approach to working with divisive differ-
ences is based in the family systems and 
group therapy roots of the Public Conver-
sations Project. It also grows from his 18 
years of prior experience as a therapist and 

therapist trainer when he worked with individuals, groups and families 
in hospitals, worksites, schools, shelters, homes and private practice. 

Bob will conduct the Plenary Session to facilitate attendees’ 
understanding and skill as group workers to use inquiry to shape 
communication and shift relationships. This morning session will be 
followed by an afternoon breakout workshop for group workers who 
would wish to deepen their ability to lay the groundwork necessary to 
engage others in deepening dialogues across polarizing perspectives.

The ASGW Graduate Student Committee is offering an exciting 
opportunity for graduate students to meet and interact with leading 
group counseling professionals at the Association for Specialists 
in Group Work 2014 Biennial Conference in Orlando, FL (February 
6- 9, 2014). In return for seven hours of their time volunteering at 
the conference, graduate student volunteers will receive a $100 
stipend. Please visit http://www.asgw.org/pdf/2014-ASGW-Student-
Volunteer-Scholarship.pdf for an application!

Regardless of whether you choose to volunteer or not, please 
send your email address to us (at christen.wathen@montana.
edu or ellianna@isu.edu) so we can contact you about conference 
social events geared for you if you are a graduate student or a new 
professional and will be attending the ASGW Orlando Conference!

VOLUNTEER OPPORTUNITIES
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CAN I ASK YOU A QUESTION...
ASGW is moving, and the Group Worker is capturing merely 
a snapshot of what’s going on. Included you’ve found a host of 
information about the pending ASGW conference, and snippets of 
the ACA conference happenings in Hawaii such as the blurb about 
Niloufer Merchant, our most recently approved Fellow for ASGW. 
Our presidents have enthusiastically called your attention to the 
upcoming conference and the Board’s ongoing goal to become more 
in tune to the needs of our membership. In addition to the confer-
ence information, you’ve seen a piece on group work with children 
addressing trauma and poverty from a pair of budding group work 

practitioner-scholars and a model of supervision by the Group Worker 
co-editor. The truth is the Group Worker aims only to highlight some 
of this research, practice, and conference information. Moreover the 
Group Worker, and all the folks involved in publishing this material, 
strives to stimulate your palate and/or to reignite your burgeoning 
love for group work and the relevance of this modality to nearly every 
aspect of counseling. I leave you with the question, “What are you 
waiting for, and where is your Group Work at this juncture in your 
professional careers?” I’ve told you ours. Now send me a note so we 
can showcase yours!

By Sam Steen 

The Research Committee is pleased to announce a special addition to 
this year’s ASGW National Conference, February 6-9, 2014 in Orlando, 
Florida.  The ASGW Group Work Research Institute will take place 
February 6th from 9 am -12 pm at the conference site, followed by a 
lunch with Board members from 12-1 pm. 

Some of our profession’s most experienced researchers will be 
invited to participate in a panel discussion, education sessions, and 
roundtable discussions addressing the state of group work research, 
key group work research issues, and the use of quantitative and 
qualitative methods to advance group work. 

The purpose of this institute is to connect with and support 
practitioners, graduate students, and new academics who are interested 
in conducting group work research. The research institute is free of 
charge to those attending the ASGW National Conference, though 
RSVP’s are required, as space is limited. Please pass word of this exciting 
opportunity to those you believe will be interested.

In addition, ASGW and the ASGW Research Committee will 
continue the ASGW Emerging Scholars Program which provides 
a stipend to selected practitioners, graduate students, and new 
academics who attend the institute. Please keep an eye open for 
the upcoming call for nominations, and nominate those promising 
researchers (yourself included). 

For more information please contact Melissa Luke, Ph.D at  
mmluke@syr.edu. 

To RSVP please send your name and contact information to Kristopher 
Goodrich, Ph.D at kgoodric@unm.edu.

Thanks!
Melissa Luke & Kristopher Goodrich - Co-chairs ASGW Group Work 
Research Institute Planning Committee. 

ReseaRch InstItute
A SGW G RO U P  WORK
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Practice Ideas
Group Work Preparation

Th e following practice piece, by Elizabeth Kubala, a graduate of the Professional Counseling Program at Texas 
State University and a student of mine (Stephanie Eberts, Ph.D), outlines the information she gathered when 
beginning the clinical sequence portion of her training in her master’s program in order to bridge the gap between 
classroom learning and practice. Th is exploration honors good supervision while describing what she did and the 
strategies she used to create a group intervention for children who were struggling academically, mostly due to 
issues of poverty and trauma. 

Elizabeth’s Personal Exploration
When I fi rst contacted Communities in Schools (CIS) about a counseling practicum placement, I had just fi nished 
reading Th e Boy Who was Raised as a Dog by child psychiatrist Dr. Bruce Perry. I was blown away by Perry’s way 
of understanding and addressing the challenges many children face. I decided then that I wanted to work with 
children who had experienced trauma, to educate teachers and parents about trauma, and to use dance, movement 
and rhythm to help children heal from it. 

I learned a lot in my four months with CIS, especially about my own naivety. All the books and research papers 
I had read became just words on a page, far removed from what I encountered in my fi rst few days at the school. 
Far removed from the sea of unfamiliar faces that fi lled the school cafeteria; far removed from the bloody fi nger my 
soon-to-be client held up after I watched her older brother chase, hit and shove her into the street; and far removed 
from the closed door at the housing authority complex behind which mom pretended not to hear our knocking. 

Every day I was challenged by what I witnessed, what I learned, and what I experienced. I surprised my 
cautious-by-nature self by diving into situations that were slightly (or more than slightly) beyond my skill level. 
It was only possible because my supervisor (Michael) dished out large daily helpings of encouragement, advice 
and support and skillfully smoothed over some of my mistakes. It was Michael who made it possible for me to 
follow my interests and test my theories. He kindly agreed to help me create and facilitate the trauma-informed 
group I had been envisioning. I saw it clearly in my imagination – a cozy circle of children sitting with rapt 
attention as I explained activities, enthusiastically trying them out, begging for repeats of their favorites, little 
rituals, budding friendships, etc.

Th e reality was not so idyllic. I had some good ideas, but not the slightest idea how to persuade a group of 
high-energy, impulsive, attention challenged kids that my activities were worthwhile. As the weeks went on, and 

By  Elizabeth Kubala 
& Stephanie Eberts

 E L IZ ABE T H KUB AL A

S T EPH ANIE EBER T S
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I watched and learned from Michael, I came to realize that running 
a group of kids is like doing jujitsu and requires the flexibility, quick 
thinking, equanimity and humility of a Zen master. My intention 
in writing this group exploration is to integrate and share what I 
learned in the ivory tower along with what I learned in the field. 

Trauma Defined
The latest Diagnostic and Statistical Manual (DSM-5, published 
in 2013) improves upon the criteria set forth by its predecessor (the 
DSM-IV-TR, 2000) for post traumatic stress disorder by including 
a sub type for children under the age of six. In doing so, it recognizes 
that trauma that happens while the young brain is developing has 
extra consequences.

Many researchers and clinicians make a distinction between two 
broad categories of trauma, a distinction that is not well reflected 
in the DSM-IV, and only slightly improved in the DSM 5. Labeled 
Type 1 and Type II, or Big “T” vs little “t”, or single episode vs com-
plex, relational or developmental trauma (Paivio and Pascual-Leone, 
2010), the first category refers to single episodes like car accidents, 
natural disasters or single assaults, while the second category refers 
to repeated exposure, usually occurring during childhood and within 
the care giving system (Van der Kolk, 2006). Many young children 
are victims of both types of trauma, but this group curriculum will 
be focusing primarily on complex trauma because it is more prevalent 
and because it is more specific to children.

Complex Trauma
The first, most foundational and far reaching effect of developmental 
trauma is the loss of the capacity to self-regulate (Schore, 2003). A 
child who cannot rely on a safe adult to help her regulate her arousal 
will not be able to learn to do it herself. Symptoms of dysregulation fall 
into two categories: hyper-arousal and hypo-arousal. Signs of hyper-
arousal include intense emotional reactivity, panic, sleep disturbances, 
increased heart rate, chronic stress, racing thoughts, excessive worry, 
agitation, muscle tension, gastro-intestinal distress, and difficulty with 
pro-social behavior such as empathy, cooperation and compassion. 
Signs of hypo-arousal include dissociation, daydreaming, distractibility, 
inattentiveness, a blank stare, being easily and frequently stressed, living 
in an imaginary world, slowed response, freeze, fatigue, cognitive and 
emotional numbing, shut down, feelings of helplessness and hopeless-
ness, and difficulty with pro-social behavior (Fosha, 2003, Levine 1997, 
Perry, 2006, Perry and Szalavitz, 2006, Schore, 2003). 

Treating Complex Trauma in Children using Rhythm, Mu-
sic, and Movement
I am a kinesthetically oriented person. Additionally, I have always 
been interested in rhythmic movements and physicality in general and 
Perry’s book (referenced earlier) piqued my curiosity about the role 
they might be able to play in preventing or healing trauma. 

After taking a class in play therapy and attending a couple of in-
spirational trainings in play therapy, I began to wonder if some chil-
dren (especially boys) might be missed in play therapy or art therapy 
if they are not met and attuned to in an explicitly physical way and if 
the therapist does not have an understanding of how trauma is held 
in the body and released through the body. 

As it turns out, there are other people out there thinking along 
these same lines. A couple of programs originally affiliated with 
Bessel van der Kolk’s trauma center (Rainbowdance and Powerplay) 
place a strong emphasis on movement and physicality. In addition, 
the dance/movement therapy (DMT) world is replete with examples 
of movement-driven healing. Each of these programs or modalities 
addresses the six core components of complex trauma intervention 
such as safety, self-regulation, self-reflection, traumatic experience 
integration, relational engagement and positive affect enhancement 
(Cook et al. , 2005). 

Rainbowdance 
Rainbowdance takes place around a parachute with children sitting 
on the laps of or beside parents. Safety is created by using the same 
sequenced set of events each time, which include songs and vocaliza-
tions integrated with simple movements, rhythms, and story telling-
storytelling. Perry would appreciate their use of drums and other ex-
ternal rhythms to regulate heart rate and entrain the group to different 
rhythms. The shared activities help build attachment bonds between 
children and caregivers and connections to others in the community. 
All of these activities engage the nervous system to such an extent that 
hyper vigilance and threat detection fall away (Cavalcade, 2008). 

Powerplay
In Powerplay, the play themes are collaborative, not competitive, and 
give the children a chance to work together to face some imaginary 
danger. Stephen Gross (2008) credited for Powerplay, says kids should 
have opportunities to discover what it feels like in their bodies to be 
victorious, connected, valued and loved. He explains that the ability 
to regulate emotions comes first from being able to regulate the body 
(Gross, 2008). The games involve big movements and small move-
ments, yelling and whispering, fast movements and slow movements, 
and are designed to show children that there is a range of possibilities. 

Gross views Powerplay as a preventive program, but it is also 
helpful for children who have experienced trauma. He points out 
that physical helplessness is at the root of trauma and that trauma 
results when action tendencies are failed, frozen or incomplete. Es-
sentially, he believes it is critical for traumatized children to be given 
ample opportunities to move in ways that make them feel powerful 
and competent (Gross, 2008).

Dance/Movement Therapy (DMT)
DMT therapists believe that maladaptive experiences get stored in 
the body and can be seen reflected in body movement thus providing 
a means of assessment or diagnosis (Loman 1998). DMT therapists 
use the techniques of mirroring and kinesthetic attunement in order 
to get inside the child’s body and understand her experience better. 
That kind of nonverbal attunement also helps a child feel seen and un-
derstood (Loman 1998). One goal of DMT is to help clients expand 
their range of movement to enable more options for self- expression 
and problem solving (LeMessurier, 2008). DMT therapist Rena 
Kornblum reminds us that our first sense of ourselves is experienced 
through our bodies. The way we are touched held and handled affects 
our sense of self. Messages about hunger, thirst, comfort and sleepi-
ness come through our bodies. And throughout life, body sensations 
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provide information about our feelings (2008). It follows that the 
body could be a powerful tool to explore, regulate, and resolve these 
drives and feelings.

The Music and Movement Group
I named the group Music and Movement Group and created 

a description of the group to go out to parents along with a con-
sent form. We decided to focus on fourth and fifth graders since 
the younger grades were more likely to have music and movement 
already included in their daily curriculum. My personal intention 
was to provide the opportunity for children growing up with trauma, 
neglect and abuse to orient to the present, connect with others, have 
fun and rewire their brains.

Creating Safety in Group
Safety is an important concern in any group, but is especially relevant 
for groups with members who do not live in safe environments. Safety 
calms and regulate the brainstem making it more likely that a child 
will have the capacity to engage with others and activities. Feeling 
seen and heard, having feelings validated, experiencing a sense of 
belonging are all curative factors in and of themselves and essential to 
a successful group. To increase the likelihood that these curative fac-
tors will be present, a number of considerations should be made in the 
planning stages as well as during group meetings.

Group Agreement
Some explicit agreements about what members need in order to feel 
safe can be helpful in any group. While it probably works best if the 
children come up with the agreements themselves, I tried the process 
once and watched it twice and saw that they need guidance in order 
to do so. At a minimum, the list should cover (in its own way) respect 
(for each other and for property), physical safety, and confidentiality. 

The Container
The physical environment in which the group meets and the structure 
of the group, can make or break a sense of safety. In our case, we 
may not have put enough thought into these matters before hand, 
but we slowly figured out what worked best for the group of people 
we had. The room which has worked well for many other groups was 
too distracting for the children in our group. However, we discovered 
that if we started our groups around the table in the tiny anteroom to 
the group room, the kids stayed together as a group and limited their 
explorations to the puzzles and musical instruments we put out on the 
table. Snack and unstructured activities gave the children a chance to 
relax after a long day at school and transition to something different.

After that period we moved the group into the orchestra room 
where each week I “kid-proofed” ahead of time by pushing the chairs 
and music stands against the wall, putting sheets and blankets over 
all the musical instruments, unplugging the metronome, and cover-
ing the chalk board to protect the orchestra teacher’s notations. With 
that, we ended up with a good sized room which was safe for exuber-
ant movement and did not provide a lot of distractions.

Within this more safe and predictable physical container, we 
were able to gradually build in some group rituals that worked. In 
the tiny space of the anteroom, the children were more open to the 
invitation to share “Awesomes and Bummers” from their week or 

their day. It also provided the opportunity for the kids to work col-
laboratively on puzzles or games or choose their own activity if they 
were not in a collaborative mood. In this setting, we were able to 
encourage listening and respectful communication. Our best spon-
taneous rhythm jam happened around that table, with kids tapping 
out rhythms with magic markers, puzzle boxes, plastic cups, and 
claps and snaps, switching to new surfaces and outdoing each other 
in their creative ideas.

Although I knew about the importance of structure and origi-
nally had other ideas for starting and ending the group, my ideas did 
not fly. I now believe that the best ideas come from being attuned to 
the group, experimenting and seeing what works. Once we were able 
to settle into a consistent and predictable sequence, the group flowed 
a lot better.

Cohesion
We fostered cohesion by providing collaborative activities in which 
the children set group goals and worked together to achieve them. 
We also used activities in which the children entrained to a rhythm or 
movement sequence.

Group Facilitation Skills
I attempted to remain attuned to the needs of the group as a whole 
and each of its members individually in order to keep things mov-
ing, to change course in midstream, to exert authority without over 
controlling or shaming, and to meet resistance with equanimity and 
creativity because these seem to have a powerful effect on the sense 
of safety group members feel. Here are some of the facilitator tricks I 
learned and used over the course of our group.

Attention grabbers. Being able to get group members’ atten-
tion is essential for keeping the group safe and the energy flowing. 
Whether group members are hyper-focused, distracted, having so 
much fun they do not want to stop, or completely out of control, 
getting their attention is a bit of an art, though easy enough to 
learn. “Hey everybody, let me have your attention for a minute,” was 
not especially effective with our group. But some things did work. 
Examples include statements like,” If you can hear me, raise your 
hand. If you can hear me turn around three times and shout “Hey.” 
Another effective attention grabber was clapping out simple rhythms 
which the kids intuitively knew to mimic. Some can be taught to the 
children ahead of time. 

 Tokens. Tokens can be used to reinforce behaviors you want to 
see and help motivate group members. We handed out tickets when 
kids were behaving in ways that honored the group process. Rather 
than spending a lot of time and energy on negative behaviors, we got 
the pleasure of reinforcing positive ones. The physical act of giving and 
receiving tickets had a kind of power in it. And we set group goals each 
week, adding everyone’s tickets together at the end to determine if the 
goal was reached. Although we let every child choose something from 
the prize box each week regardless of their ticket count, they still strove 
to earn tickets and enjoyed accumulating and counting them.

Creative redirection. I believe power struggles between group 
leaders and group members waste the groups’ time and leave every-
one feeling demoralized. Therefore, creative redirection, when it 
works, turns a power struggle into a fun game in which everybody 
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wins. Like the attention grabbers, I see the variations are limited only by the 
imagination and creativity of the facilitator. Following are some examples I 
used. For instance, Th omas did not want to relinquish the castanets. Th erefore 
I said, “I’ll turn my head and count to ten and see if you can hide them some-
where in this corner of the room where I’ll have a hard time fi nding them.” In 
another example, Cecilia is standing on a chair and does not get down when 
asked. My response was, “See if you can jump down and land on one foot 
only.” Once we took the kids out to the playground for parachute games and 
knew it was going to be hard to get them back inside. I surreptitiously hid our 
egg shakers on the playground and stated , “Let’s see how many of you can fi nd 
one egg and run to the door by the time we count to twenty.” 

Conclusion & Implications
Many students who are struggling in schools may be doing so as a result of 
trauma. If we can implement groups that are sensitive to the needs of these 
students, they will be better able to adapt to their environments, learn, and cre-
ate lasting relationships among other possible benefi ts. If children were to have 
these sorts of group experiences in schools, they might be better able to manage 
their classroom behavior, and their focus may be better. We do not know the 
answers to how much we can improve the lives of children with this sort of 
group experience, but research in this area has the potential to positively impact 
the lives of children. 

Elizabeth was successful in creating and implementing a group for 
children who had struggled with trauma because of the research that she had 
done and the relationship with and the knowledge of her site supervisor. Both 
Elizabeth and I (Dr. Eberts) hope that this practice piece serves as validation 
to those practicum and internship students and their supervisors who aim to 
for a successful transition from simply gaining knowledge to applying it in 
their group work practice. 

Selected References & Resources
Cook, A., Spinazzola, J., Ford J., Lanktree, C., Blaustein, M., Cloitre, M., 

DeRosa, . . . Van Der Kolk, B. (2005). Complex trauma in children and 
adolescents. In Psychiatric Annals. 35(5), 390-430.

Doidge, N. (2007). Th e brain that changes itself: Stories of personal triumph from 
the frontiers of brain science. London, England: Penguin Books.

Gross, S. (2008). Project Joy Program Rationale. Retrieved from: http://project-
joy.com/ wp- content/themes/default/factsheets/PJ_Program_Rational.pdf

Kornblum, S. (2008). Dance/movement therapy with children. In D. McCar-
thy (Ed.), Speaking about the unspeakable: Non-verbal methods and experiences 
in therapy with children (pp 100-114). Philadelphia, PA: Jessica Kingsley 
Publishers.

LeMessurier, C. & Loman, S. (2008). Speaking with the body: Using dance/
movement therapy to enhance communication and healing with young 
children. In D. McCarthy (Ed.), Speaking about the unspeakable: Non-verbal 
methods and experiences in therapy with children (pp 45-59). Philadelphia, PA: 
Jessica Kingsley Publishers.

Perry, B. & Szalavitz, M. (2006). Th e boy who was raised as a dog: And other 
stories from a child psychiatrist’s notebook: What traumatized children can teach 
us about loss love and healing. New York, NY: Basic Books.

Perry, B. (2006). Applying principles of neurodevelopment to clinical work 
with maltreated and traumatized children: Th e neurosequential model of 
therapeutics. In N. Webb (Ed.), Working with traumatized youth in child 
welfare (pp 17-53). New York, NY: Guilford Press.

Congrats!
TO ASGW 2013 FELLOW

The Association for Specialists in Group Work has 
named Dr. Niloufer Merchant, Past President of 
ASGW and Professor at St. Cloud State University 
in Minnesota, as a Fellow. The Executive Board 
following a recommendation by the Fellows 
C ommittee, currently chaired by Dr. Maria Riva, 
elects ASGW members to Fellow status. Fellow-
ship in ASGW recognizes extraordinary efforts of 
an individual on behalf of the Association, and/or 
extraordinary professional achievements compat-
ible with and enhancing to the purposes of the 
Association and the advancement of group work. 

Dr. Merchant will give a Fellows presentation about 
her interest areas in group at the ACA National 
Meeting in Hawaii on Friday, March 28, 2014, at 
2:00pm. A Fellows Committee Meeting will follow 
at 3:00pm. Congratulations Dr. Merchant!

Congrats!
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By Rachel Vannatta 

Th is year as part of my internship, I am supervising master’s students 
who are doing clinical work for the fi rst time. In preparation for this, 
I took our Advanced Supervision class over the summer, and I have 
been thinking a great deal about supervision theory over the past 
couple of months. Because I am also really interested in group work, I 
started to wonder what supervision models exist for supervising group 
counselors, and that inquiry prompted this column. Th ough more 
than one model exists in the literature, there is clearly a gap in our 
knowledge base about supervision of group workers. 

In this piece, I will focus on the Supervision of Group Work 
model (SGW) (Rubel and Okech, 2006) that is based Bernard’s 
(1979) Discrimination Model, a well-known and well-researched 
model used to supervise individual counselors. Th e authors point out 
that the SGW model “focuses on supervisee skills, is atheoretical, 
and is sensitive to the needs of supervisees at various levels of group 
leadership development” (p. 116). Th e roles of the supervisor mirror 
those of the Discrimination Model, and include the role of teacher, 
counselor/facilitator, and consultant. In the teaching role, the super-
visor “identifi es a supervisee knowledge defi cit, acts to bring this to 
the supervisee’s attention, and provides the necessary information” 
(p. 117). In the counselor/facilitator role, the supervisor focuses more 
on the emotional reactions of the supervisee and how these may 
be getting in the way of their role as group leader. Finally, in the 
consultant role, the supervisor is a source of support and encourage-
ment while the supervisee is beginning to take more responsibility 
for their learning. Rubel and Okech (2006) point out that supervi-
sors will typically operate from a teaching role more often with new 
group leaders, the counselor role when new anxieties come up, and in 
the consultant role as trainees become more experienced.

Th e foci in supervision in the SGW model are similar to those in 
the Discrimination Model, and can include intervention, concep-
tualization, and personalization skills (Rubel and Okech, 2006). 
Intervention skills include what the supervisee can be seen doing 
in the session and to what extent the interventions being used are 
executed eff ectively (Bernard and Goodyear, 2014). Conceptualiza-
tion skills focus more on what is happening beneath the surface, 
and include the supervisee’s ability to see patterns in the group and 
choose interventions accordingly (Bernard and Goodyear, 2014). 
Finally, personalization skills are how the counselor is able to use 
the self eff ectively in the group (Bernard and Goodyear, 2014). As 
Rubel and Okech (2006) attest, personalization is more complex in 
group counseling than in individual counseling because the leader is 
reacting to individual group members, interactions between group 
members, and the entire group-as-a-system.

While the original Discrimination Model is a 3x3 design, with 
three roles the supervisor can engage in and focusing on three types 
of skills, the SGW model adds a third dimension, making the model 

a 3x3x3 (Rubel and Okech, 2006). Th is third dimension focuses on 
the level of interaction where the intervention takes place. At the 
individual level, the leader is focusing on one member of the group. 
Interventions in the interpersonal, or subgroup level include those 
focused on interactions between group members, between the leader 
and members of the group, or between co-facilitators (Kline, 2003). 
Th ese interventions “have the objectives of promoting interaction, 
initiating feedback exchange, opening interpersonal boundaries, 
challenging habitual restrictive solutions, confronting interper-
sonal distortions, initiating and completing interpersonal learning 
processes, and initiating changes in members’ relationships” (Kline, 
2003, p. 181). Th e fi nal level of interaction is the group-as-a-system 
level, and these interactions are those that involve the entire group 
(Rubel and Okech, 2006). 

Th e SGW model is one of only a few that exist  in the literature 
providing structure for supervising group leaders. We are interested 
in hearing about your experiences as a supervisor, counselor educa-
tor, or group leader with regards to supervision models used. As a 
supervisor, are you aware of using a model to structure your supervi-
sion sessions? As a counselor educator, do you teach group supervi-
sion models as a part of your supervision classes or group counseling 
classes? Do you conduct research on supervising group leaders? As 
a group leader, have you noticed your supervisor using a particular 
supervision model? 

Bernard, J. (1979). Supervisor training: A discrimination model. 
Counselor Education and Supervision, 19 (60-68).

Bernard, J.M., & Goodyear, R.K. (2014). Fundamentals of Clinical 
Supervision (5th ed.). Boston: Pearson. 

Kline, W.B. (2003). Interactive Group Counseling and Th erapy. Upper 
Saddle River, NJ: Merrill Prentice Hall. 

Rubel, D., & Okech, J.E. (2006). Th e supervision of group work 
model: Adapting the discrimination model for supervision of group 
workers. Th e Journal for Specialists in Group Work, 31(2), 113-134. 

GROUP WORK I N  ACTIO N

A Call for Committee Members: ASGW Diversity & Human 
Rights Committee (2013/2014). If you are interested in 

serving on this committee, please contact the chair of the 
Committee, Jane Okech, Ph.D. at Jokech@uvm.edu.
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Division-Sponsored Sessions for ASGW DAY OF LEARNING
CHECK YOUR ACA PROGRAM BOOK FOR SPECIFIC WORKSHOP TIMES AND LOCATIONS.

Making Psychoeducational Groups Come Alive: Using Focal 
Conflict Theory to Engage Group Members in Process and Content
90-Minute Session
Julia Champe, Deborah J. Rubel

Psychoeducational groups are perhaps the most frequently used group 
modality in school and agency settings. For learning to occur, however, 
educational content must be balanced with members’ emotional safety 
and stimulation. Balancing content and process is a major challenge; a 
neglect of group process results in a low-energy group. Focal Conflict 
Theory (FCT) is an effective, easy way to understand and influence 
group interaction. A model for conceptualizing conflict in groups, 
FCT helps leaders make sense of group interactions and guides leader 
interventions. In this session, novice and experienced group counselors 
will learn key FCT concepts for immediate application in their current 
groups to increase member engagement and learning.
 
Group Work with Military and their Families    
90-Minute Session
Janice DeLucia-Waack, Robert Conyne, Judy Sandy, Luis Tosado

This session focuses on current issues affecting working with 
military and their families. Robert Conyne will serve as the 
moderator and the discussant for the panel. Judy Sandy will 
discuss her work with the Wounded Warriors project and also 
a program to help veterans with mental health issues using 
adventure therapy - equestrian therapy, camping, etc. Luis Tosado 
will discuss partnerships and collaborations with schools and 
community agencies that help military families adjust as they move 
and also with deployment issues for those who are left behind. A 
representative from one of the 9 VA hospitals that has just been 

selected to provide support and interventions for LGBT military 
and their family will discuss these new interventions.
 
The Effects of Structured and Unstructured Groups on Graduate 
Students’ Development and Therapeutic Experiences
60-Minute Session
Jonathan Ohrt, E.H. “Mike” Robinson III , W. Bryce Hagedorn

The purpose of this presentation is to discuss the differential 
effects of personal growth groups and psychoeducational groups on 
graduate students’ (n = 74) empathy and group leader self-efficacy. 
Additionally, we compared the degree to which participants in each 
group valued: (a) cohesion, (b) catharsis, and (c) insight. There were 
no significant differences in empathy, group leader self-efficacy, or 
cohesion between the groups; however members of the personal 
growth groups valued catharsis and insight more than members of 
the psychoeducational groups. We will discuss implications for group 
work educators and group leaders working with college students.
 
Demonstration of Group Activities for each Group Stage   
60-Minute Session
Rebecca A. Schumacher

Do you ever wonder what activities may be used in groups that 
facilitate goals and enhance successful outcomes for children and 
adolescent groups? This interactive presentation will demonstrate 
field-tested activities for all stages of group work (orientation, 
working, and termination). Learn how to select activities that enhance 
your group goals, and, introduce and use activities as part of the group 
session. Additionally, processing activities- essential to learning and 
successful outcomes-will be described.

ASGW LUNCHEON 12:00 noon 2:00 pm

ASGW FELLOWS RECOGNITION: DR. NILOUFER MERCHANT, 2013 ASGW FELLOW 2:00 pm 3:00 pm

ASGW FELLOWS COMMITTEE MEETING 3:00 pm 4:00 pm

ASGW JOURNAL FOR SPECIALISTS IN GROUP WORK MEETING 4:30 pm 5:30 pm

ASGW, ACC, ACES JOINT RECEPTION 7:00 pm 9:00 pm

ASGW MEMBER COMMUNITY BREAKFAST, ANNUAL & COMMITTEE MEETINGS 7:00 am 8:30 am

ASGW EDUCATIONAL SESSIONS TBA TBA

Friday, March 28th | ASGW Events

Saturday, March 29th | ASGW Day of Learning

ASGW EVENTS AT ACA 2014 NATIONAL CONFERENCE

Honolulu, Hawaii
Please join your ASGW Community at the events below!
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FIRST CALL FOR PHOTOS OF MEMBERS DOING GROUP WORK 
We need photos for a special picture montage of 
ASGW members conducting group work. Th ey 
can be digital or prints (prints will be scanned and 
returned promptly). If you don’t have a photo, please 
“stage” one that represents the work you do with 
groups! Mail them to:

AHOMRICH@ROLLINS.EDU OR
DR. ALICIA HOMRICH, ROLLINS COLLEGE, 1000 HOLT 
AVE-2726, WINTER PARK, FL 32789

ASGW is planning a second edition of the very popular book Group Work Experts Share Th eir Fa-
vorite Activities: A Guide to Choosing, Planning, Conducting, and Processing, edited by Kerrie Fineran, 
Amy Nitza, Benjamin Houltberg, Heather Reynolds, and Jackie McCoy. We are currently seeking 
activities for this publication. Submissions are due to the Editors by OCTOBER 1, 2013 for po-
tential publication in 2014. However, late submissions will be accepted. Decisions will be returned 
to authors by December 3, 2013 and any requested revisions will be due by December 23, 2013.  
Submissions should include the following:

Title of the activity, Identify the Stage of Group Work for which this activity would be most 
appropriate (Orientation Phase, Transition Stage, Working Stage, Termination Stage), Identify the 
Type of Group for which the activity would be most appropriate (Task/Work, Psychoeducational, 
Counseling, Th erapy), Identify a Rationale for the activity (1 paragraph), Goals of the activity (list 
1-3 goals), Identify the Populations for which this activity would be most appropriate, List any 
Materials needed to conduct the activity, List estimated Time needed to conduct and process the 
activity, List step-by-step Directions for conducting the activity, Identify 3-5 potential Processing 
Questions for use with the group, List any Special Considerations/Cautions related to facilitat-
ing this activity, Identify any Adaptations of the group that may be helpful to readers, References/
Credits, and,  Include an Author Section to contain: Name, Title, Professional Affi  liation, contact 
information (email, phone, mailing address), and brief description of group work experience. 

TO SUBMIT AN ACTIVITY: 
Submit activities in an attached Word document by e-mail to: asgwgroupactivitiesbook@yahoo.
com. You may also email this address with questions or direct them to Dr. Kerrie Fineran at fi ner-
ank@ipfw.edu. 

Please save your attached Word fi le with the fi rst author’s last name and date of submission. 
Example: Fineran 7.24.13. If you submit more than one activity, please identify this with a number 
before the last name. Example: 2 Fineran 7.24.13.

Please forward to any lists or interested colleagues. We look forward to receiving your submissions!

Call for Authors!Call for Authors!


